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Freehold Borough School District 

District Mission 

We will inspire the creativity and imagination of all students and empower them as 

knowledgeable, skillful, and confident learners who flourish and contribute willingly in a 

changing world. 

Core Beliefs 

We believe that: 

 All people have inherent worth. 

 Life-long learning is basic to the survival and advancement of society. 

 The primary influence on the individual's development is the family in all its forms. 

 Valuing diversity is essential to individual growth and the advancement of society. 

 All individuals have strengths and human potential has no known limits. 

 Democracy thrives when individuals accept responsibility for their choices. 

 Being trustworthy builds trust. 

 Creativity and imagination are essential for society to flourish. 

 A safe environment is essential for the well-being of the individual and for society to 

flourish 
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Freehold Borough School District 

Philosophy 

The philosophy for our curriculum is developed with a democratic system of beliefs and values.  

Believing that our students deserve the best education, our curriculum is aligned to the most 

current New Jersey Core Curriculum Content Standards and current statewide assessments.  Our 

scope and sequence is vertically and horizontally aligned.  The progression of objectives 

embraces decades of rigorous research, conducted both independently and at the university level, 

and acknowledges that children develop differently and that learning experiences and strategies 

for performance are differentiated.  Our borough is a diverse community, rich in tradition and 

spirit.  Knowledge is a fusion balancing authentic experience and content, which language arts 

literacy skills are integrated with other content areas.  Our curriculum contains common 

expectations that are rigorous and student centered, and teachers, who are most proximal to the 

children, will use this document as an instrument to ensure student success. 

To ensure that our children are successful and receive the best education, this curriculum 

document, our staff will continuously collaborate on this living document.  We will develop 

purposeful and effective formative and summative assessments which measure growth of our 

curriculum and inform our instruction.  Finally, we will continuously seek to grow professionally 

through professional development, which is aligned to statewide regulations, but specifically 

geared to benefit our curriculum, school, and children. 

General Curriculum & Instruction Objectives 

 Teachers will employ lessons that are aligned to our curriculum and framed utilizing 

current research-based methods and techniques that focus on student achievement 

 Our lessons will be structured according to statewide and district standards and our 

teachers will have flexibility to ensure that lessons meet the needs of all learners 

 Units and lessons will be differentiated  

 Curriculum is be student focused on success and balances developmental theory and 

psychometric standards 

 Democratically developed benchmarks and assessments will be utilized to gauge student 

and curricular growth.  Assessment will be multidimensional and developed according to 

student need. 
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Educational Outcome Goals/Course Overview 

 The Art Department at our Freehold Borough Schools aim to deliver quality, consistent, 

and comprehensive Art Education to our students. Through our layered program, Freehold 

Borough students will be introduced to art fundamentals, master artists, techniques, and 

mediums; all of which will help cultivate creativity amongst our students. In the early grades, 

students will be introduced to the building blocks of the creative process as well as explore and 

experiment colors, shapes, lines, and many other facets of art. As students make their way up the 

educational ladder, students will be taught the importance of creativity and individuality in our 

current society. Throughout the whole curriculum the theme of diversity is a constant, fore it is 

of extreme importance to the process of becoming an active and compassionate citizen of our 

community. Students will then take their art education on a journey around the world because in 

3
rd

 grade students will dive deeper into different cultures and different types of art that tells 

stories of peoples’ cultures. As students get older and increase in grade level, the students will 

begin to focus on some larger and more abstract concepts that will help expand their artistic 

perspectives. Students will peer into the emotional aspect that is tied into the art making process 

as well as focus on several key art movements that reflected many different social, economic, 

political, and emotional factors of that time in history.  

As students conclude our program, they will be brought full circle in two culminating 

units (7
th

 and 8
th

) that once again call for a student’s personal creativity and creative risk taking. 

Students will explore Artist Statements, the critiquing process, as well as pushing the boundaries 

of mediums and techniques. Through this program, we aim to deliver instruction tat cultivates 

and inspires creativity, as well as prepares students for the creative and competitive world in 

which we live. Students will be given the chance to observe, interact, evaluate, experiment, and 
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create several different types of art throughout their journey through our program. We aim to 

incorporate a multitude of perspectives, cultures, and artists to create a fully diverse and 

comprehensive art education program for our Freehold Borough students. 
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Core Materials 

 Pencils 

 Pens 

 Markers 

 Crayons 

 Cray-Pas 

 Pastels 

 Watercolor Paint 

 Acrylic Paint 

 Tempera Paint 

 Finger Paint 

 Glazes 

 Mod-Podge 

 Glue 

 Tape 

 Scissors 

 Paper 

 Construction Paper 

 Canvas 

 Metallic Markers 

 Paint Pens 

 Ink 

 Ink Rollers 

 Yarn 

 Thread 

 Scratch Art Paper 

 Erasers 

 Gesso 

 Cardboard 

 Matte Board 

 Plexi-Glass 

 Light Table 

 Sponges 

 Paper Straws 

 Chalk 

 Dry-Erase Boards 

 Permanent Markers 

 Pencil Sharpeners 

 Origami Paper 

 Paper Mache 

 Plaster Wrap 

 Tracing Paper 

 Canvas Board 

 Clay 

 Model Magic 

 Colored Pencils 

 Assorted Paint Brushes 

 Palette Paper 

 Wood 

 Canvas Roll 

 Beads 

 Plates 

 Tissue Paper 

 Popsicle Sticks 

 Glue Sticks 

 Lunch Bags 

 Assorted Craft Materials 

 Glitter 

 Permanent Markers 
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Pacing Guide 

Unit Anticipated Timeframe 

Kindergarten : Art Foundations 1 

 What are the Elements of Art? 

 What is Art? 

 Who makes Art? 

 Where is Art found? 

September-June 

 September-November 

 November-June 

 November-June 

 November-June 

  

 

 1
st
 Grade : Art Foundations 2 

 What are the Elements of Art? 

 What is Art? 

 Who makes Art? 

 Where is Art found? 

September-June 

 September-November 

 November-June 

 November-June 

 November-June 

 

2
nd

 Grade : Creativity 

 What does Art mean to you? 

 Can Art show feelings? 

 Can anyone be an artist? 

September-June 

 September-October 

 October-June 

 October-June 

3
rd

 Grade : Art Around the World 

 How do different countries make Art? 

 How does culture affect the art making process? 

 What types of Art are made around the world? 

 

September-June 

 September-June 

 September-June 

 September -June 

4
th

 Grade : American Art 

 How is American Art different from art made 

around the world? How is it the same? 

 What types of art are made in America? 

 Where do American artists get inspiration? 

September-June 

 September-June 

 

 September-June 

 September-June 

 

5
th

 Grade : Art Movements 

 How can artists use emotions to help create art? 

 Is there more than one way to make art? 

September-June 

 September-November 

 November-June 

6
th

 Grade : Principles of Design 

 What are the Principles of Design? 

 How can the Principles of Design enhance 

artwork? 

 How do artists use the Principles of Design to 

help demonstrate meaning? 

September-June 

 September-November 

 November-June 

 

 November-June 
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7
th

 Grade : Making Art Your Own: Personal 

Creativity 

 How can artists make artwork that is unique to 

themselves? 

 What do artists use for inspiration? 

 How do artists use creativity to create their own 

artwork? 

 

September-June 

 

 September- June 

 

 September- June 

 

 September-June 

 
*Pacing guides for the upper grades are also 

dependent on the amount of contact time that 

each teacher may have with their classes. 

 

8
th

 Grade : Total Art Experience: Art Out of the 

Box 

 What is an Artist Statement? 

 How do artists critique others/ their own work? 

 How do artists combine the Elements of Art and 

the Principles of Design to create interesting 

and innovative art work? 

September-June 

 

 September-October 

 April-June 

 November-April 

 
*Pacing guides for the upper grades are also 

dependent on the amount of contact time that 

each teacher may have with their classes. 
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Grade Kindergarten 

Unit Plan Title 

 

Art Foundations 1 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

Establishing a basic knowledge of the ever so shifting world of art is crucial to a student’s artistic 

success later in their educational career. It is the intention of this curriculum to deliver an in 

depth look into the building blocks of both the creative process and the viewing process of visual 

art. Students will begin with an overarching overview of the 7 Elements of Art, and will use 

several of these elements to help answer some “Big” questions about art. The first two years of 

the art program are two of the most important since students will receive the foundation 

instruction that is needed to climb the ladder into each grade level. Establishing a both diverse 

and precise foundation in the Elements of Art will help students better grasp and appreciate the 

creative process of the artists they will be taught about. During this first year in the art program, 

students will focus primarily on the core elements of Line, Shape, and Color.  Instruction will 

highlight the importance of line, shape, and color, as well as show students how each of these 

elements can be used in a multitude of ways. 

 

Stage 1 – Desired Results  

Established Goals: 

 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 
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 1.1.2.D.1 Identify the basic elements of art and principles of design in diverse types of 

artwork. 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life.  

 1.2.2.A.1 Identify characteristic theme based works of dance, music, theatre, and visual 

art, such as artworks based on the themes of family and community, from various 

historical periods and world cultures. 

 1.2.2.A.2 Identify how artists and specific works of dance, music, theatre, and visual art 

reflect, and are affected by, past and present cultures. 

 1.3.2.D.1 Create two- and three dimensional works of art using the basic elements of 

color, line, shape, form, texture, and space, as well as a variety of art mediums and 

application methods. 

 1.3.2.D.2 Use symbols to create personal works of art based on selected age-appropriate 

themes, using oral stories as a basis for pictorial representation. 

 1.3.2.D.3 Employ basic verbal and visual art vocabulary to demonstrate knowledge of the 

materials, tools, and methodologies used to create and tell visual stories 

 1.3.2.D.4 Explore the use of a wide array of art mediums and select tools that are 

appropriate to the production of works of art in a variety of art media . 

 1.3.2.D.5 Create works of art that are based on observations of the physical world and 

that illustrate how art is part of everyday life, using a variety of art mediums and art 

media. 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  

 1.4.2.A.1 Identify aesthetic qualities of exemplary works of art in dance, music, theatre, 

and visual art, and identify characteristics of the artists who created them (e.g., gender, 

age, absence or presence of training, style, etc.). 

 1.4.2.A.2 Compare and contrast culturally and historically diverse works of dance, music, 

theatre, and visual art that evoke emotion and that communicate cultural meaning. 

 1.4.2.A.3 Use imagination to create a story based on an arts experience that 

communicated an emotion or feeling, and tell the story through each of the four arts 

disciplines (dance, music, theatre, and visual art) 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  

 1.4.2.B.1 Observe the basic arts elements in performances and exhibitions and use them 

to formulate objective assessments of artworks in dance, music 

 1.4.2.B.2 Apply the principles of positive critique in giving and receiving responses to 

performances. 

 1.4.2.B.3 Recognize the making subject or theme in works of dance, music, theatre, and 

visual art. 

 

Enduring Understandings: 

-Art is present in everyday life 

-Artists use the elements of art to create 

artwork 

-Art can be seen in many different forms in 

Essential Questions: 

- What are the Elements of Art? 

- What is Art? 

- Who makes Art? 

- Where is Art found? 
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many different places 

Knowledge: 

Students will know… 

 

-How artists use the elements of art to create 

artwork 

-Why the elements of art are important to the 

creative process 

-The elements of art can be used in different 

ways 

-All 7 elements of art, but specifically focus on 

Line, Shape, and Color 

 

Skills: 

Students will be able to… 

 

-Create art work using the elements of art 

-Identify the elements of art on various works 

of art 

-Recognize artwork that is found throughout 

everyday life 

-Discuss the creative process and how an artist 

makes art 

-Discuss where art can be found 

-Discover career options for artists 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  E-T-A CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E-T-A CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  E CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

  CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  E CRP11.  Use technology to enhance 
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productivity. 

 Career Preparation   CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards (Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core State 

Standards. The writing prompt will be decided by the teacher but some 

combination of the following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.2.A.3 -Use imagination to create a story based on an arts 

experience that communicated an emotion or feeling, and tell the 

story through each of the four arts disciplines (dance, music, 

theatre, and visual art). 

 Common Core State Standards (Writing) 

 CCSS.ELA-LITERACY.W.K.2 - Use a combination of drawing, 

dictating, and writing to compose informative/explanatory texts in 

which they name what they are writing about and supply some 

information about the topic. 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core State Standards (Math) 

 CCSS.MATH.CONTENT.K.G.A.1- Describe objects in the environment 

using names of shapes, and describe the relative positions of these objects 

using terms such as above, below, beside, in front of, behind, and next to. 

 CCSS.MATH.CONTENT.K.G.A.2- Correctly name shapes regardless of 

their orientations or overall size. 

 CCSS.MATH.CONTENT.K.G.A.3- Identify shapes as two-dimensional 

(lying in a plane, "flat") or three-dimensional ("solid"). 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

http://www.corestandards.org/ELA-Literacy/W/K/2/
http://www.corestandards.org/Math/Content/K/G/A/1/
http://www.corestandards.org/Math/Content/K/G/A/2/
http://www.corestandards.org/Math/Content/K/G/A/3/
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that may be included in art instruction: 

o NGSS Science 

 K-ESS3-3. Communicate solutions that will 

reduce the impact of humans on the land, 

water, air, and/or other living things in the 

local environment. 

o K-LS1-1. Use observations to describe patterns 

of what plants and animals (including 

humans) need to survive. 

 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.P.A.2 Demonstrate responsibility by initiating simple classroom tasks 

and jobs. 

 6.1.P.A.1 Demonstrate an understanding of rules by following most 

classroom routines. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 
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o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 
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with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 Exploration of different types of line 

 Line painting 

 Paper strip weaving 

 Color mixing 

 Color Math 

 Landscapes with primary colors 

 Shape drawings 

 Shape robots 

 

 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials  are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 
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gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 
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 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

 

D indicates differentiation at the lesson level 
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Grade 1 

Unit Plan Title 

 

Art Foundations 2 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

Establishing a basic knowledge of the ever so shifting world of art is crucial to a student’s artistic 

success later in their educational career. It is the intention of this curriculum to deliver an in 

depth look into the building blocks of both the creative process and the viewing process of visual 

art. Students will begin with an overarching overview of the 7 Elements of Art, and will use 

several of these elements to help answer some “Big” questions about art. The first two years of 

the art program are two of the most important since students will receive the foundation 

instruction that is needed to climb the ladder into each grade level. Establishing a both diverse 

and precise foundation in the Elements of Art will help students better grasp and appreciate the 

creative process of the artists they will be taught about.  In the first year of the art program, 

students focused primarily on Line, Shape, and Color; in the second year of the art program 

students will expand on their prior knowledge. Moving one step closer to completing their 

foundations in art, students in the second year of the program will focus on instruction that 

involves Form, Value, Texture, and Space; as well as revisits the elements of Line, Shape, and 

Color. Through a diverse range of subject matter and artistic mediums, students will be able to 

recognize and execute the use of all 7 Elements of Art. Obtaining an in depth foundation in the 

Elements of Art will equip the students will all the right tools to begin their journey through the 

art curriculum. This unit is a yearlong unit that will involve instruction in new techniques, a 

diverse population of artists, a wide range of mediums, and lessons that touch on 
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interdisciplinary standards and content, as well as career skills. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.2.D.1 Identify the basic elements of art and principles of design in diverse types of 

artwork. 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life.  

 1.2.2.A.1 Identify characteristic theme based works of dance, music, theatre, and visual 

art, such as artworks based on the themes of family and community, from various 

historical periods and world cultures. 

 1.2.2.A.2 Identify how artists and specific works of dance, music, theatre, and visual art 

reflect, and are affected by, past and present cultures. 

 1.3.2.D.1 Create two- and three dimensional works of art using the basic elements of 

color, line, shape, form, texture, and space, as well as a variety of art mediums and 

application methods. 

 1.3.2.D.2 Use symbols to create personal works of art based on selected age-appropriate 

themes, using oral stories as a basis for pictorial representation. 

 1.3.2.D.3 Employ basic verbal and visual art vocabulary to demonstrate knowledge of the 

materials, tools, and methodologies used to create and tell visual stories 

 1.3.2.D.4 Explore the use of a wide array of art mediums and select tools that are 

appropriate to the production of works of art in a variety of art media . 

 1.3.2.D.5 Create works of art that are based on observations of the physical world and 

that illustrate how art is part of everyday life, using a variety of art mediums and art 

media. 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  

 1.4.2.A.1 Identify aesthetic qualities of exemplary works of art in dance, music, theatre, 

and visual art, and identify characteristics of the artists who created them (e.g., gender, 

age, absence or presence of training, style, etc.). 

 1.4.2.A.2 Compare and contrast culturally and historically diverse works of dance, music, 

theatre, and visual art that evoke emotion and that communicate cultural meaning. 

 1.4.2.A.3 Use imagination to create a story based on an arts experience that 

communicated an emotion or feeling, and tell the story through each of the four arts 

disciplines (dance, music, theatre, and visual art) 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  
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 1.4.2.B.1 Observe the basic arts elements in performances and exhibitions and use them 

to formulate objective assessments of artworks in dance, music 

 1.4.2.B.2 Apply the principles of positive critique in giving and receiving responses to 

performances. 

 1.4.2.B.3 Recognize the making subject or theme in works of dance, music, theatre, and 

visual art. 

 

Enduring Understandings: 

-Art is present in everyday life 

-Artists use the elements of art to create 

artwork 

-Art can be seen in many different forms in 

many different places 

 

Essential Questions: 

- What are the Elements of Art? 

- What is Art? 

- Who makes Art? 

-  Where is Art found? 

Knowledge: 

Students will know… 

-How artists use the elements of art to create 

artwork 

-Why the elements of art are important to the 

creative process 

-The elements of art can be used in different 

ways 

-All 7 elements of art, but specifically focus on 

Line, Shape, and Color 

-How artists use Value, Texture, Space, and 

Form to successfully deliver art work 

 

 

Skills: 

Students will be able to… 

-Create art work using the elements of art 

-Identify the elements of art on various works 

of art 

-Recognize artwork that is found throughout 

everyday life 

-Discuss the creative process and how an artist 

makes art 

-Discuss where art can be found 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  ETA CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  ET CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 
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social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  ETA CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  E CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  ET CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  ETA CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.2.B.3 Recognize the making subject or theme in works of 

dance, music, theatre, and visual art. 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.1.1-Write opinion pieces in which they 

introduce the topic or name the book they are writing about, state 

an opinion, supply a reason for the opinion, and provide some 

sense of closure. 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.1.MD.A.1-Order three objects by length; 

http://www.corestandards.org/ELA-Literacy/W/1/1/
http://www.corestandards.org/Math/Content/1/MD/A/1/
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compare the lengths of two objects indirectly by using a third object. 

 CCSS.MATH.CONTENT.1.G.A.2-Compose two-dimensional shapes 

(rectangles, squares, trapezoids, triangles, half-circles, and quarter-circles) 

or three-dimensional shapes (cubes, right rectangular prisms, right circular 

cones, and right circular cylinders) to create a composite shape, and 

compose new shapes from the composite shape.
1
 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 1-LS3-1. Make observations to construct an evidence-based account that 

young plants and animals are like, but not exactly like, their parents. 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.P.A.2 Demonstrate responsibility by initiating simple classroom tasks 

and jobs. 

 6.1.P.A.1 Demonstrate an understanding of rules by following most 

classroom routines. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

http://www.corestandards.org/Math/Content/1/G/A/2/
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 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 
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art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

- Landscapes 

- Geometric Art (flat and 3d) 

- Color Theory and Mixing 

- Color Shading 

- Rubbing Plates 

- Texture Drawing 

- Dry Brush Texture Painting 

- Background vs. Foreground 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Claude Monet 

o Piet Mondrian 

o Leonardo DaVinci 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 
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one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 
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appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 
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Grade 2 

Unit Plan Title 

 

Creativity 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

In 2
nd

 Grade students will now be instructed to utilize the skills and knowledge gained from both 

their Art Foundations 1 and Art Foundations 2 curricula. This year teachers will stress the need 

for creativity in artwork. This curriculum aims to helps students take creative risks and problem 

solving without the fear of failing. It is our hope to cultivate a student’s creativity at a young age 

so that their creativity grows with them and not out of them. It is during this unit that students 

will learn how artists are different from one another and how to use their creativity to create 

artwork that is unique to them. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.2.D.1 Identify the basic elements of art and principles of design in diverse types of 

artwork. 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life.  

 1.2.2.A.1 Identify characteristic theme based works of dance, music, theatre, and visual 

art, such as artworks based on the themes of family and community, from various 

historical periods and world cultures. 

 1.2.2.A.2 Identify how artists and specific works of dance, music, theatre, and visual art 

reflect, and are affected by, past and present cultures. 

 1.3.2.D.1 Create two- and three dimensional works of art using the basic elements of 

color, line, shape, form, texture, and space, as well as a variety of art mediums and 
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application methods. 

 1.3.2.D.2 Use symbols to create personal works of art based on selected age-appropriate 

themes, using oral stories as a basis for pictorial representation. 

 1.3.2.D.3 Employ basic verbal and visual art vocabulary to demonstrate knowledge of the 

materials, tools, and methodologies used to create and tell visual stories 

 1.3.2.D.4 Explore the use of a wide array of art mediums and select tools that are 

appropriate to the production of works of art in a variety of art media . 

 1.3.2.D.5 Create works of art that are based on observations of the physical world and 

that illustrate how art is part of everyday life, using a variety of art mediums and art 

media. 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  

 1.4.2.A.1 Identify aesthetic qualities of exemplary works of art in dance, music, theatre, 

and visual art, and identify characteristics of the artists who created them (e.g., gender, 

age, absence or presence of training, style, etc.). 

 1.4.2.A.2 Compare and contrast culturally and historically diverse works of dance, music, 

theatre, and visual art that evoke emotion and that communicate cultural meaning. 

 1.4.2.A.3 Use imagination to create a story based on an arts experience that 

communicated an emotion or feeling, and tell the story through each of the four arts 

disciplines (dance, music, theatre, and visual art) 

 1.4.2.A.4 Distinguish patterns in nature found in works of dance, music, theatre, and 

visual art.  

 1.4.2.B.1 Observe the basic arts elements in performances and exhibitions and use them 

to formulate objective assessments of artworks in dance, music 

 1.4.2.B.2 Apply the principles of positive critique in giving and receiving responses to 

performances. 

 1.4.2.B.3 Recognize the making subject or theme in works of dance, music, theatre, and 

visual art. 

 

 

Enduring Understandings: 

- Art can mean many different things to 

many different people 

- Art can contain emotion 

- Artist can show their emotions and 

personality through their artwork 

- Art can be made by everyone 

- There is no wrong way to make art 

Essential Questions: 

- What does art mean to you? 

- Can art show feelings? 

- Can anyone be an artist? 

 

 

Knowledge: 

Students will know… 

- How artists use art to communicate 

feelings 

- How to use the elements of art to create 

creative artwork 

- The meaning of creativity and how to 

be themselves without copying others 

Skills: 

Students will be able to… 

-Create artwork that demonstrates an 

understanding of the 7 elements of art and the 

use of creativity 

-Identify the elements of art and an artist’s use 

of creativity to show feelings 

-Recognize creativity in the artworks created 
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- How to look for creativity in artwork 

- How to use the elements of art to show 

emotion and feelings in their artwork 

 

by both famous artist and peers  

-Discuss  how different elements can help an 

artist show emotion and feelings 

-Discuss how an artist becomes an artist. 

-Discover career options for artists 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  ETA CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  ET CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  ETS CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  ET CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  ET CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  ETA CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 
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or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.2.A.3 Use imagination to create a story based on an arts 

experience that communicated an emotion or feeling, and tell the 

story through each of the four arts disciplines (dance, music, 

theatre, and visual art). 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.2.8- Recall information from 

experiences or gather information from provided sources to answer 

a question. 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.2.MD.A.2- Measure the length of an object 

twice, using length units of different lengths for the two measurements; 

describe how the two measurements relate to the size of the unit chosen. 

 CCSS.MATH.CONTENT.2.MD.A.3- Estimate lengths using units of 

inches, feet, centimeters, and meters. 

 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 2-LS4-1. Make observations of plants and animals to compare the 

diversity of life in different habitats. 

 2-ESS1-1. Use information from several sources to provide evidence that 

Earth events can occur quickly or slowly. 

http://www.corestandards.org/ELA-Literacy/W/2/8/
http://www.corestandards.org/Math/Content/2/MD/A/2/
http://www.corestandards.org/Math/Content/2/MD/A/3/
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Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.4.D.3 Evaluate the impact of voluntary and involuntary immigration 

on America’s growth as a nation, historically and today. 

 6.1.4.D.11 Determine how local and state communities have changed over 

time, and explain the reasons for changes. 

 6.1.4.D.12 Explain how folklore and the actions of famous historical and 

fictional characters from New Jersey and other regions of the United 

States contributed to the American national heritage. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
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allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html


 

32 
 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction; however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

- Self Portraits 

- Clay Bowls 
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- Watercolor Landscapes 

- Surrealism Portraits 

- Geometric Color Art 

- Sculpture 

- Family Based Art 

- Pop Art 

- Nature Drawing 

- Creative Writing 

 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 
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Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials  are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 
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English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 
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Grade 3 

Unit Plan Title 

 

Art Around the World 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

During this unit, our 3
rd

 Grade students will embark on a journey around the globe to explore art 

in many different countries around the world. This is a crucial year in the journey through the art 

curriculum because students will learn about artists from different parts of the world, and be able 

to examine how culture plays a part on a countries art work. At the heart of this curriculum is an 

ongoing lesson in diversity and global awareness as well an over aching theme of acceptance and 

awareness of other cultures. This unit will guide students around the world and through history to 

enhance the students’ knowledge about art around the world. Through the examination of a 

variety of cultures, students will review and discuss the use of different mediums, subject 

matters, and artistic styles. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life. 

 1.1.5.D.2 Compare and contrast works of art in various mediums that use the same art 

elements and principles of design. 

 1.2.5.A.1 Recognize works of dance, music, theatre, and visual art as a reflection of 

societal values and beliefs.  

 1.2.5.A.2 Relate common artistic elements that define distinctive art genres in dance, 

music, theatre, and visual art.  
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 1.2.5.A.3 Determine the impact of significant contributions of individual artists in dance, 

music, theatre, and visual art from diverse cultures throughout history. 

 1.3.5.D.1 Work individually and collaboratively to create two and three-dimensional 

works of art that make cohesive visual statements and that employ the elements of art and 

principles of design 

 1.3.5.D.2 Identify common and distinctive characteristics of artworks from diverse 

cultural and historical eras of visual art using age-appropriate stylistic terminology (e.g., 

cubist, surreal, optic, impressionistic), and experiment with various compositional 

approaches influenced by these styles. 

 1.3.5.D.3 Identify common and distinctive characteristics of genres of visual artworks 

(e.g., realism, surrealism, abstract/nonobjective art, conceptual art, and others) using age-

appropriate terminology, and experiment with various compositional approaches 

influenced by these genres. 

 1.3.5.D.4 Differentiate drawing, painting, ceramics, sculpture, printmaking, textiles, and 

computer imaging by the physical properties of the resulting artworks, and experiment 

with various art media and art mediums to create original works of art. 

 1.3.5.D.5 Collaborate in the creation of works of art using multiple art media and art 

mediums, and present the completed works in exhibition areas inside and outside the 

classroom. 

 1.4.5.A.1 Employ basic, discipline-specific arts terminology to categorize works of 

dance, music, theatre, and visual art according to established classifications 

 1.4.5.A.2 Make informed aesthetic responses to artworks based on structural arrangement 

and personal, cultural, and historical points of view.  

 1.4.5.A.3 Demonstrate how art communicates ideas about personal and social values and 

is inspired by an individual’s imagination and frame of reference (e.g., personal, social, 

political, historical context). 

 1.4.5.B.1 Assess the application of the elements of art and principles of design in dance, 

music, theatre, and visual artworks using observable, objective criteria. 

 1.4.5.B.2 Use evaluative tools, such as rubrics, for self assessment and to appraise the 

objectivity of critiques by peers. 

 1.4.5.B.3 Use discipline-specific arts terminology to evaluate the strengths and 

weaknesses of works of dance, music, theatre, and visual art. 

 1.4.5.B.4 Define technical proficiency, using the elements of the arts and principles of 

design. 

 1.4.5.B.5 Distinguish ways in which individuals may disagree about the relative merits 

and effectiveness of artistic choices in the creation and performance of works of dance, 

music, theatre, and visual art. 

 

Enduring Understandings: 

- Art can be found all around the world 

- Art reflects culture 

- Art materials can differ depending on 

geographical regions 

- The art making process can vary around 

the world 

Essential Questions: 

- How do different countries make art? 

- How does culture affect the art making 

process of different countries? 

- What types of art are found around the 

world? 
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Knowledge: 

Students will know… 

- How countries around the world create 

different types of art 

- Why some cultures make art one way 

and others another way 

- Why do some cultures make their art, is 

there a purpose or a reason? 

- How to use different materials to create 

artwork from different cultures 

Skills: 

Students will be able to… 

-Create- Various types of artwork inspired 

from various cultures and countries around the 

world 

-Identify – Works of art from different 

cultures and countries 

-Recognize – Materials used during the art 

making process as well as the culture or 

country a piece of art may have come from 

-Discuss –Discuss how culture may have 

affected a countries art work 

-Discuss – Why different countries make 

different types of art 

-Discover career options for artists 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  ETA CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  ETA CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  ETA CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 
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X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  ET CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  ETA CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

  1.4.5.B.3 Use discipline-specific arts terminology to evaluate the 

strengths and weaknesses of works of dance, music, theatre, and 

visual art. 

 1.4.5.A.2 Make informed aesthetic responses to artworks based on 

structural arrangement and personal, cultural, and historical points 

of view. 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.3.1- Write opinion pieces on topics or 

texts, supporting a point of view with reasons. 

 CCSS.ELA-LITERACY.W.3.1.B- Provide reasons that support the 

opinion. 

 CCSS.ELA-LITERACY.W.3.2- Write informative/explanatory 

texts to examine a topic and convey ideas and information clearly. 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.3.NF.A.1- Understand a fraction 1/b as the 

quantity formed by 1 part when a whole is partitioned into b equal parts; 

understand a fraction a/b as the quantity formed by a parts of size 1/b. 

 CCSS.MATH.CONTENT.3.G.A.1- Understand that shapes in different 

categories (e.g., rhombuses, rectangles, and others) may share attributes 

(e.g., having four sides), and that the shared attributes can define a larger 

category (e.g., quadrilaterals). Recognize rhombuses, rectangles, and 

http://www.corestandards.org/ELA-Literacy/W/3/1/
http://www.corestandards.org/ELA-Literacy/W/3/1/b/
http://www.corestandards.org/ELA-Literacy/W/3/2/
http://www.corestandards.org/Math/Content/3/NF/A/1/
http://www.corestandards.org/Math/Content/3/G/A/1/
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squares as examples of quadrilaterals, and draw examples of quadrilaterals 

that do not belong to any of these subcategories. 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 3-LS3-2. Use evidence to support the explanation that traits can be 

influenced by the environment. 

 3-LS4-4. Make a claim about the merit of a solution to a problem caused 

when the environment changes and the types of plants and animals that 

live there may change 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.4.B.3  Explain how and when it is important to use digital geographic 

tools, political maps, and globes to measure distances and to determine 

time zones and locations using latitude and longitude. 

 6.1.4.C.9  Compare and contrast how the availability of resources affects 

people across the world differently 

 6.1.4.C.16  Explain how creativity and innovation resulted in scientific 

achievement and inventions in many cultures during different historical 

periods. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 
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biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

Other Evidence: 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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effectively. 

 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 
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insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 
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o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials  are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 
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 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 
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Grade 4 

Unit Plan Title 

 

American Art 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

In previous years, students have learned both the importance of technique and creativity, as well 

as the cultural aspects, that go into creating a piece of artwork. With now having experience in 

types of art from all around the world, students will now shift their focus to art that has been 

made in America. Students will explore American artists from both near and far and examine the 

breadth of their works. Students will also peek into the sociological, political, and economical 

factors that have affected the creative processes of many American artists throughout history.  

Once students have gained exposure and appreciation to art from the many different countries of 

the world (3rdGrade), it is imperative that they now be equally exposed to art that is made right 

here in or country. This unit will allow students and teachers to examine the current trends in 

American art, as well as peer back in time to the American art of the past generations. Students 

will leave this unit with a plethora of experiences tied to American artists and styles of art. 

 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life. 

 1.1.5.D.2 Compare and contrast works of art in various mediums that use the same art 
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elements and principles of design. 

 1.2.5.A.1 Recognize works of dance, music, theatre, and visual art as a reflection of 

societal values and beliefs.  

 1.2.5.A.2 Relate common artistic elements that define distinctive art genres in dance, 

music, theatre, and visual art.  

 1.2.5.A.3 Determine the impact of significant contributions of individual artists in dance, 

music, theatre, and visual art from diverse cultures throughout history. 

 1.3.5.D.1 Work individually and collaboratively to create two and three-dimensional 

works of art that make cohesive visual statements and that employ the elements of art and 

principles of design 

 1.3.5.D.2 Identify common and distinctive characteristics of artworks from diverse 

cultural and historical eras of visual art using age-appropriate stylistic terminology (e.g., 

cubist, surreal, optic, impressionistic), and experiment with various compositional 

approaches influenced by these styles. 

 1.3.5.D.3 Identify common and distinctive characteristics of genres of visual artworks 

(e.g., realism, surrealism, abstract/nonobjective art, conceptual art, and others) using age-

appropriate terminology, and experiment with various compositional approaches 

influenced by these genres. 

 1.3.5.D.4 Differentiate drawing, painting, ceramics, sculpture, printmaking, textiles, and 

computer imaging by the physical properties of the resulting artworks, and experiment 

with various art media and art mediums to create original works of art. 

 1.3.5.D.5 Collaborate in the creation of works of art using multiple art media and art 

mediums, and present the completed works in exhibition areas inside and outside the 

classroom. 

 1.4.5.A.1 Employ basic, discipline-specific arts terminology to categorize works of 

dance, music, theatre, and visual art according to established classifications 

 1.4.5.A.2 Make informed aesthetic responses to artworks based on structural arrangement 

and personal, cultural, and historical points of view.  

 1.4.5.A.3 Demonstrate how art communicates ideas about personal and social values and 

is inspired by an individual’s imagination and frame of reference (e.g., personal, social, 

political, historical context). 

 1.4.5.B.1 Assess the application of the elements of art and principles of design in dance, 

music, theatre, and visual artworks using observable, objective criteria. 

 1.4.5.B.2 Use evaluative tools, such as rubrics, for self assessment and to appraise the 

objectivity of critiques by peers. 

 1.4.5.B.3 Use discipline-specific arts terminology to evaluate the strengths and 

weaknesses of works of dance, music, theatre, and visual art. 

 1.4.5.B.4 Define technical proficiency, using the elements of the arts and principles of 

design. 

 1.4.5.B.5 Distinguish ways in which individuals may disagree about the relative merits 

and effectiveness of artistic choices in the creation and performance of works of dance, 

music, theatre, and visual art. 
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Enduring Understandings: 

- Culture can affect the creative art 

making process 

- Some American art gains inspiration 

from other cultures, while some 

American art is in a league of its own 

- Artists use history, environment, 

feelings, and culture as inspirations 

 

Essential Questions: 

- How is art made in America different 

from art made around the world? How 

is it the same? 

- What types of art is made in America? 

- Where do American artists get 

inspiration for their artwork? 

 

Knowledge: 

Students will know… 

- How American art compares/contrasts 

to works of art from around the world 

- How to use the elements of art to help 

create pieces of art in the style of 

American artists 

- The roles of American artists in the 

shaping of our country 

- How to discuss aesthetic similarities 

and differences in artworks 

- How to gain inspiration from their 

American culture, environment, and 

experiences to create artwork 

Skills: 

Students will be able to… 

-Create artwork in the style of some of the 

most successful American artists throughout 

history 

-Identify the elements of art in various 

artworks made by American artists 

-Recognize the differences and similarities 

between artworks made within and outside 

America 

-Discuss the creative art making processes of 

American artists  

-Discuss how American culture is present in 

American artworks 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  E-T-A CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  ET CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 
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decisions. 

 Becoming a Critical Consumer  ETA CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  ET CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  EA CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.5.A.3 Demonstrate how art communicates ideas about personal 

and social values and is inspired by an individual’s imagination 

and frame of reference (e.g., personal, social, political, historical 

context). 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.4.3 Write narratives to develop real or 

imagined experiences or events using effective technique, 

descriptive details, and clear event sequences. 

 CCSS.ELA-LITERACY.W.4.4 Produce clear and coherent writing 

in which the development and organization are appropriate to task, 

purpose, and audience. 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

http://www.corestandards.org/ELA-Literacy/W/4/3/
http://www.corestandards.org/ELA-Literacy/W/4/4/
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instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.4.MD.A.3 Apply the area and perimeter 

formulas for rectangles in real world and mathematical problems. 

 CCSS.MATH.CONTENT.4.MD.C.6 Measure angles in whole-number 

degrees using a protractor. Sketch angles of specified measure. 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 4-ESS1-1. Identify evidence from patterns in rock formations and fossils 

in rock layers to support an explanation for changes in a landscape over 

time. 

 4-ESS2-2. Analyze and interpret data from maps to describe patterns of 

Earth’s features 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.4.D.10  Describe how the influence of Native American groups, 

including the Lenni Lenape culture, is manifested in different regions of 

New Jersey. 

 6.1.4.D.12  Explain how folklore and the actions of famous historical and 

fictional characters from New Jersey and other regions of the United 

States contributed to the American national heritage. 

 6.1.4.D.17  Explain the role of historical symbols, monuments, and 

holidays and how they affect the American identity. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

http://www.corestandards.org/Math/Content/4/MD/A/3/
http://www.corestandards.org/Math/Content/4/MD/C/6/
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 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

Other Evidence: 

 The Art Department will use any number of a  

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 
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Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 
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o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Edward Hopper  

o  Jasper Johns 

o  Roy Lichtenstein 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials  are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 



 

55 
 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 
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 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 

 

  



 

57 
 

Grade 5 

Unit Plan Title 

 

Art Movements 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

The unit Art Movements aims to guide students on a journey through various types of art and the 

historical, political, societal, and emotional factors that led to them. Throughout history art has 

taken many shapes and forms, and art that started off as functional began to make a turn towards 

entertainment. This unit will peer into the emotions of artists and how they use their own 

personal experiences, perspectives, and feelings to create different types of art. This is an 

important unit to our students because it highlights the notion that all art is different but created 

equally. In an education system as diverse of ours, this unit will help aim to preach acceptance of 

others and not to judge artworks, artists, or people based on appearance. Through the exploration 

of different art movements, students will gain a better understanding on how emotions, culture, 

and innovative ideas can shape the art world. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.5.D.1 Identify elements of art and principles of design that are evident in everyday 

life. 

 1.1.5.D.2 Compare and contrast works of art in various mediums that use the same art 

elements and principles of design. 

 1.2.5.A.1 Recognize works of dance, music, theatre, and visual art as a reflection of 

societal values and beliefs.  

 1.2.5.A.2 Relate common artistic elements that define distinctive art genres in dance, 
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music, theatre, and visual art.  

 1.2.5.A.3 Determine the impact of significant contributions of individual artists in dance, 

music, theatre, and visual art from diverse cultures throughout history. 

 1.3.5.D.1 Work individually and collaboratively to create two and three-dimensional 

works of art that make cohesive visual statements and that employ the elements of art and 

principles of design 

 1.3.5.D.2 Identify common and distinctive characteristics of artworks from diverse 

cultural and historical eras of visual art using age-appropriate stylistic terminology (e.g., 

cubist, surreal, optic, impressionistic), and experiment with various compositional 

approaches influenced by these styles. 

 1.3.5.D.3 Identify common and distinctive characteristics of genres of visual artworks 

(e.g., realism, surrealism, abstract/nonobjective art, conceptual art, and others) using age-

appropriate terminology, and experiment with various compositional approaches 

influenced by these genres. 

 1.3.5.D.4 Differentiate drawing, painting, ceramics, sculpture, printmaking, textiles, and 

computer imaging by the physical properties of the resulting artworks, and experiment 

with various art media and art mediums to create original works of art. 

 1.3.5.D.5 Collaborate in the creation of works of art using multiple art media and art 

mediums, and present the completed works in exhibition areas inside and outside the 

classroom. 

 1.4.5.A.1 Employ basic, discipline-specific arts terminology to categorize works of 

dance, music, theatre, and visual art according to established classifications 

 1.4.5.A.2 Make informed aesthetic responses to artworks based on structural arrangement 

and personal, cultural, and historical points of view.  

 1.4.5.A.3 Demonstrate how art communicates ideas about personal and social values and 

is inspired by an individual’s imagination and frame of reference (e.g., personal, social, 

political, historical context). 

 1.4.5.B.1 Assess the application of the elements of art and principles of design in dance, 

music, theatre, and visual artworks using observable, objective criteria. 

 1.4.5.B.2 Use evaluative tools, such as rubrics, for self assessment and to appraise the 

objectivity of critiques by peers. 

 1.4.5.B.3 Use discipline-specific arts terminology to evaluate the strengths and 

weaknesses of works of dance, music, theatre, and visual art. 

 1.4.5.B.4 Define technical proficiency, using the elements of the arts and principles of 

design. 

 1.4.5.B.5 Distinguish ways in which individuals may disagree about the relative merits 

and effectiveness of artistic choices in the creation and performance of works of dance, 

music, theatre, and visual art. 

 

 

Enduring Understandings: 

- Artists can use their emotions for 

inspiration 

- There are many different styles of Art 

- Different Art Movements are rooted in 

Essential Questions: 

- How can artists use their emotions to 

help create art? 

- Is there more than one way to create 

art? 
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different societal, political, emotional, 

and cultural factors 

- Artists use creativity to create different 

types of art 

 

 

 

Knowledge: 

Students will know… 

- How to connect their emotions to 

artworks 

- How artists are able to use their 

emotions and feelings as inspirations 

for big changes 

- The differing characteristics of different 

types of art 

- The different factors that lead to a new 

Art Movement 

- How to be creative when creating art 

- How to discuss different types of art 

and artists that are correlated to the 

movement 

Skills: 

Students will be able to… 

-Create pieces of art work in many different 

styles referencing the different Art Movements 

that are discussed 

-Identify the different Art Movements by their 

defining characteristics 

-Recognize the works of famous artists and the 

Movement for which they are recognized 

-Discuss how emotions can play a vital role in 

the creative process 

-Discuss different types of art and artists that 

are correlated to the movement 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  E-T-A CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E-T CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing   CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E-T-A CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 
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 Insuring and Protecting  E-T-A CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

 Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.5.B.3 Use discipline-specific arts terminology to evaluate the 

strengths and weaknesses of works of dance, music, theatre, and 

visual art. 

 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.5.1.C 

Link opinion and reasons using words, phrases, and clauses 

(e.g., consequently, specifically). 

 CCSS.ELA-LITERACY.W.5.1.D 

Provide a concluding statement or section related to the opinion 

presented. 

 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.5.G.B.3 

Understand that attributes belonging to a category of two-dimensional 

http://www.corestandards.org/ELA-Literacy/W/5/1/c/
http://www.corestandards.org/ELA-Literacy/W/5/1/d/
http://www.corestandards.org/Math/Content/5/G/B/3/
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figures also belong to all subcategories of that category. For example, all 

rectangles have four right angles and squares are rectangles, so all squares 

have four right angles. 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 5-ESS3-1. Obtain and combine information about ways individual 

communities use science ideas to protect the Earth’s resources and 

environment.  

 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.8.C.4.b Explain how major technological developments revolutionized 

land and water transportation, as well as the economy, in New Jersey and 

the nation. 

 6.1.8.C.4.c Analyze how technological innovations affected the status and 

social class of different groups of people, and explain the outcomes that 

resulted 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 
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o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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 knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 
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art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 
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Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials  are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 
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English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 
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Grade 6 

Unit Plan Title 

 

Foundations: Principles of Design  

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

  

Once the students reach the 6
th

 grade, the focus will be shifted back to the introduction of new 

core concepts as it relates to the creative process. Much like in Kindergarten and 1
st
 Grade  when 

students where introduce to the elementary building blocks of art, now in 6
th

 Grade they will be 

introduced to the more abstract concepts of the Principles of Design. The Principles of Design 

are vital components to almost all successfully created works of art and will help students 

enhance the legibility, creativity, and effectiveness of their own creative process. The Principles 

of Design can be seen through many different genres of art, from archaic renaissance paintings to 

the newest of media designs and popular brand logos. Students will gain insight to how these 

principles aid both in the creative process and in the production of aesthetically pleasing works 

of art. The Elements of Art and the Principles of Design are the building blocks of the art world, 

and by teaching our students how to master the techniques and concepts that helped shape the art 

world as we know it, will ultimately prove to be a great addition to our students’ total art 

experience. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 
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 1.1.8.D.1 Describe the intellectual and emotional significance conveyed by the 

application of the elements of art and principles of design in different historical eras and 

cultures. 

 1.1.8.D.2 Compare and contrast various masterworks of art from diverse cultures, and 

identify elements of the works that relate to specific cultural heritages. 

 1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art that were 

caused by the creation of new technologies. 

 1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual 

art that represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 1.2.8.A.3 Analyze the social, historical, and political impact of artists on culture and the 

impact of culture on the arts. 

 1.3.8.D.1 Incorporate various art elements and the principles of balance, harmony, unity, 

emphasis, proportion, and rhythm/movement in the creation of two- and three-

dimensional artworks, using a broad array of art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, implied space, illusionary depth, value, 

and pattern). 

 1.3.8.D.2 Apply various art media, art mediums, technologies, and processes in the 

creation of allegorical, theme based, two- and three-dimensional works of art, using tools 

and technologies that are appropriate to the theme and goals. 

 1.3.8.D.3 Identify genres of art (including realism, abstract/nonobjective art, and 

conceptual art) within various contexts using appropriate art vocabulary, and solve hands-

on visual problems using a variety of genre styles. 

 1.3.8.D.4 Delineate the thematic content of multicultural artworks, and plan, design, and 

execute multiple solutions to challenging visual arts problems, expressing similar 

thematic content. 

 1.3.8.D.5 Examine the characteristics, thematic content, and symbolism found in works 

of art from diverse cultural and historical eras, and use these visual statements as 

inspiration for original artworks. 

 1.3.8.D.6 Synthesize the physical properties, processes, and techniques for visual 

communication in multiple art media (including digital media), and apply this knowledge 

to the creation of original artworks. 

 1.4.8.A.1 Generate observational and emotional responses to diverse culturally and 

historically specific works of dance, music, theatre, and visual art 

 1.4.8.A.2 Identify works of dance, music, theatre, and visual art that are used for 

utilitarian and non-utilitarian purposes 

 1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, 

theatre, and visual art within diverse cultures and historical eras. 

 1.4.8.A.4 Compare and contrast changes in the accepted meanings of known artworks 

over time, given shifts in societal norms, beliefs, or values. 

 1.4.8.A.5 Interpret symbolism and metaphors embedded in works of dance, music, 

theatre, and visual art. 

 1.4.8.A.6 Differentiate between “traditional” works of art and those that do not use 

conventional elements of style to express new ideas. 

 1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative 
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works of dance, music, theatre, and visual art. 

 1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating between the 

artist’s technical proficiency and the work’s content or form. 

 1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists 

in works of dance, music, theatre, and visual art. 

 1.4.8.B.3 Compare and contrast examples of archetypal subject matter in works of art 

from diverse cultural contexts and historical eras by writing critical essays. 

 

Enduring Understandings: 

- The Elements of Art and the Principles 

of Design are the building blocks for all 

successful artworks 

- Artists use the Principles of Design to 

enhance their artworks 

- Artists use the Principles of Design to 

convey emotion and meaning 

Essential Questions: 

- How can the Principles of Design 

enhance artwork? 

- How do artists use the Principles of 

Design to help demonstrate meaning in 

their artworks? 

- What are Principles of Design? 

Knowledge: 

Students will know… 

- How to use the Principles of Design to 

create successful artwork 

- How to build correlations between the 

Elements of Art and the Principles of 

Design 

- The difference between art works that 

possess the Principles of Designs and 

artworks that do not 

- Artists are able to incorporate the 

Principles of Design into their art 

works 

 

Skills: 

Students will be able to… 

-Create art work that demonstrates their 

knowledge of the Principles of Design 

-Identify the Principles of Design in works of 

art throughout history 

-Recognize both the Elements of Art and the 

Principles of Design in diverse types of art 

-Discuss artists that use the Principles of 

Design and whether or not their 

implementation was successful 

-Discuss how the Principles of Design help 

enhance artwork 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy   CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  E-T-A CRP2.    Apply appropriate academic 

and technical skills. 
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 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  E-T CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  E-T-A CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  E-T-A CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 E CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  E CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.8.B.3 Compare and contrast examples of archetypal subject 

matter in works of art from diverse cultural contexts and historical 

eras by writing critical essays. 

 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.6.2.C- Use appropriate transitions to 

clarify the relationships among ideas and concepts. 

 CCSS.ELA-LITERACY.W.6.2.D- Use precise language and 

domain-specific vocabulary to inform about or explain the topic. 

 

http://www.corestandards.org/ELA-Literacy/W/6/2/c/
http://www.corestandards.org/ELA-Literacy/W/6/2/d/
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Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.6.G.A.3- Draw polygons in the coordinate 

plane given coordinates for the vertices; use coordinates to find the length 

of a side joining points with the same first coordinate or the same second 

coordinate. Apply these techniques in the context of solving real-world 

and mathematical problems. 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 MS-LS2-2. Construct an explanation that predicts patterns of interactions 

among organisms across multiple ecosystems. 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.8.C.4.b Explain how major technological developments revolutionized 

land and water transportation, as well as the economy, in New Jersey and 

the nation. 

 6.1.8.C.4.c Analyze how technological innovations affected the status and 

social class of different groups of people, and explain the outcomes that 

resulted. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

http://www.corestandards.org/Math/Content/6/G/A/3/
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designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): Other Evidence: 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 
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Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 
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o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 
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Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 
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 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 

 

  



 

78 
 

Grade 7 

Unit Plan Title 

 

Making Art your Own: Personal Creativity 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

Up until this point in the layered art curriculum, our students have been exposed to many 

different artists, many genres of art, many techniques, and the foundations of the art making 

process. This is now the grade where students can take all of their prior knowledge and 

implement it in their artworks throughout a wide range of projects. The goals of the 7
th

 grade unit 

are for students to learn strategies and techniques that can help them put little pieces of their 

souls and beings into their artwork. By learning about how artists used their personal creativity in 

world famous pieces of art, students will slowly be introduced to the steps of making their art 

their own. Much like in the 2
nd

 grade unit, the emphasis of instruction will rest heavily on 

creativity and what it means to be creative. Students will be encouraged to take creative risks and 

step out of their comfort zone as it pertains to their art making experiences. This is a pivotal unit 

for all young artists, especially the students that are beginning to contemplate a career in the art 

field, whether it be an artists, advertising, graphic design, fashion, or architecture. By diving 

deeper into the concept of personal creativity and individuality, students can begin to truly feel 

comfortable in their artwork and begin to appreciate the value of expression through art. 

 

Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 
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follows: 

 1.1.8.D.1 Describe the intellectual and emotional significance conveyed by the 

application of the elements of art and principles of design in different historical eras and 

cultures. 

 1.1.8.D.2 Compare and contrast various masterworks of art from diverse cultures, and 

identify elements of the works that relate to specific cultural heritages. 

 1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art that were 

caused by the creation of new technologies. 

 1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual 

art that represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 1.2.8.A.3 Analyze the social, historical, and political impact of artists on culture and the 

impact of culture on the arts. 

 1.3.8.D.1 Incorporate various art elements and the principles of balance, harmony, unity, 

emphasis, proportion, and rhythm/movement in the creation of two- and three-

dimensional artworks, using a broad array of art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, implied space, illusionary depth, value, 

and pattern). 

 1.3.8.D.2 Apply various art media, art mediums, technologies, and processes in the 

creation of allegorical, theme based, two- and three-dimensional works of art, using tools 

and technologies that are appropriate to the theme and goals. 

 1.3.8.D.3 Identify genres of art (including realism, abstract/nonobjective art, and 

conceptual art) within various contexts using appropriate art vocabulary, and solve hands-

on visual problems using a variety of genre styles. 

 1.3.8.D.4 Delineate the thematic content of multicultural artworks, and plan, design, and 

execute multiple solutions to challenging visual arts problems, expressing similar 

thematic content. 

 1.3.8.D.5 Examine the characteristics, thematic content, and symbolism found in works 

of art from diverse cultural and historical eras, and use these visual statements as 

inspiration for original artworks. 

 1.3.8.D.6 Synthesize the physical properties, processes, and techniques for visual 

communication in multiple art media (including digital media), and apply this knowledge 

to the creation of original artworks. 

 1.4.8.A.1 Generate observational and emotional responses to diverse culturally and 

historically specific works of dance, music, theatre, and visual art 

 1.4.8.A.2 Identify works of dance, music, theatre, and visual art that are used for 

utilitarian and non-utilitarian purposes 

 1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, 

theatre, and visual art within diverse cultures and historical eras. 

 1.4.8.A.4 Compare and contrast changes in the accepted meanings of known artworks 

over time, given shifts in societal norms, beliefs, or values. 

 1.4.8.A.5 Interpret symbolism and metaphors embedded in works of dance, music, 

theatre, and visual art. 

 1.4.8.A.6 Differentiate between “traditional” works of art and those that do not use 

conventional elements of style to express new ideas. 
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 1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative 

works of dance, music, theatre, and visual art. 

 1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating between the 

artist’s technical proficiency and the work’s content or form. 

 1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists 

in works of dance, music, theatre, and visual art. 

 1.4.8.B.3 Compare and contrast examples of archetypal subject matter in works of art 

from diverse cultural contexts and historical eras by writing critical essays. 

 

Enduring Understandings: 

- Artists can gain inspiration from the 

world around them and how it makes 

them feel 

- Artists use emotions, personal 

experiences, and creativity to inspire 

their work 

- Personal creativity allows artists to 

make their artwork special and unique 

to them 

- Artists use proper techniques and 

strategies to help create meaningful and 

successful works of art 

 

Essential Questions: 

- How can artists make artwork that is 

unique to them? 

- What do artists use for inspiration when 

creating art? 

- How do artists insert their personal 

creativity into their artwork? 

  

Knowledge: 

Students will know… 

- Where some of history’s most famous 

artists gained their inspirations 

- Techniques and strategies that will help 

cultivate personal creativity and self 

expression 

- How to create artworks in the style of 

famous artists, while still maintaining 

the element of their own personal 

creativity 

- How to redirect emotions, experiences, 

and beliefs into inspirations for artwork 

- How artists throughout history have 

been able to differentiate their styles 

from one another 

 

Skills: 

Students will be able to… 

-Create art works that demonstrate both an 

understanding of the art making process, as 

well as their understanding of personal 

creativity 

-Identify defining elements in historical 

artworks that can shed light on what an artist’s 

inspiration may have been 

-Recognize the works of certain artists by 

creating a correlation between artists and their 

personal creativity elements 

-Discuss the importance of individuality and 

uniqueness in the creative process 

-Discuss how creating art work based on 

emotions can help people grow and mature 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 

aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
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In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  ETA CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  ET CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  ETA CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  ETA CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 ET CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  ET CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 
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 1.4.8.B.3 Compare and contrast examples of archetypal subject 

matter in works of art from diverse cultural contexts and historical 

eras by writing critical essays. 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.7.1-Write arguments to support claims 

with clear reasons and relevant evidence. 

 CCSS.ELA-LITERACY.W.7.1.A- Introduce claim(s), 

acknowledge alternate or opposing claims, and organize the 

reasons and evidence logically. 

 CCSS.ELA-LITERACY.W.7.1.B- Support claim(s) with logical 

reasoning and relevant evidence, using accurate, credible sources 

and demonstrating an understanding of the topic or text. 

 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.7.G.A.3-Describe the two-dimensional figures 

that result from slicing three-dimensional figures, as in plane sections of 

right rectangular prisms and right rectangular pyramids. 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 MS-LS2-2. Construct an explanation that predicts patterns of interactions 

among organisms across multiple ecosystems. 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.8.C.4.b Explain how major technological developments revolutionized 

land and water transportation, as well as the economy, in New Jersey and 

the nation. 

 6.1.8.C.4.c Analyze how technological innovations affected the status and 

social class of different groups of people, and explain the outcomes that 

resulted. 

http://www.corestandards.org/ELA-Literacy/W/7/1/
http://www.corestandards.org/ELA-Literacy/W/7/1/a/
http://www.corestandards.org/ELA-Literacy/W/7/1/b/
http://www.corestandards.org/Math/Content/7/G/A/3/
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Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
http://www.kinderart.com/index.html
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 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

Other Evidence: 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the students reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 
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Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 

o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 
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o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 

o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 
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o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 

motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 
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Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 
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Grade 8 

Unit Plan Title 

 

Total Art Experience: Art Out of the Box 

Suggested Time Frame Full Year 

 

 

Overview / Rationale 

 

The final unit in the Freehold Borough School District K-8 Art Curriculum is a culminating 

mash-up of skills, techniques, creativity, history, expressionism, and career preparedness. The 8
th

 

grade unit is designed with the expert student artist in mind. By expert artists, we do not mean an 

artist savant that possess the necessary skills to pursue an art career, but rather a student that has 

made it through each layer of the tiered art curriculum that we have developed. The k-8 unit was 

designed in such a way that each student received digestible and crucial information each year 

that would ultimately bring them to this point; The Total Art Experience. This unit will dive 

deeper into techniques with advanced mediums, as well as learning how to use unorthodox 

techniques with familiar mediums. Through student centered instruction, the 8
th

 grade art 

students will embark on a journey through the art world unlike one they have been on before. 

Students will be introduced to the concepts of Artist Statements and group critiques, as well as 

dive deeper into the emotional connection that artists forge with their work. This is a wonderful 

unit for our students to end their art journey with. Students will be given the chance to vocalize 

their opinions on their own pieces, as well as pieces from their peers and established artists. 

Students will walk away with the ability to push the boundaries of their comfort zones and the 

courage to take creative risks without the fear of failure. Through the critiquing process, students 

will learn how to interact with peers in a constructive manner, as well as learn how to receive 

creative and constructive criticisms. 
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Stage 1 – Desired Results  

Established Goals: 

All of the learning goals and learner outcome for this unit will be directly aligned with the 

appropriate lesson and the Visual and Performing Arts New Jersey Core Curriculum Content 

Standards. 

 

The NJCCCS Standards and CPI’s that will be covered within the given grade band are as 

follows: 

 1.1.8.D.1 Describe the intellectual and emotional significance conveyed by the 

application of the elements of art and principles of design in different historical eras and 

cultures. 

 1.1.8.D.2 Compare and contrast various masterworks of art from diverse cultures, and 

identify elements of the works that relate to specific cultural heritages. 

 1.2.8.A.1 Map historical innovations in dance, music, theatre, and visual art that were 

caused by the creation of new technologies. 

 1.2.8.A.2 Differentiate past and contemporary works of dance, music, theatre, and visual 

art that represent important ideas, issues, and events that are chronicled in the histories of 

diverse cultures. 

 1.2.8.A.3 Analyze the social, historical, and political impact of artists on culture and the 

impact of culture on the arts. 

 1.3.8.D.1 Incorporate various art elements and the principles of balance, harmony, unity, 

emphasis, proportion, and rhythm/movement in the creation of two- and three-

dimensional artworks, using a broad array of art media and art mediums to enhance the 

expression of creative ideas (e.g., perspective, implied space, illusionary depth, value, 

and pattern). 

 1.3.8.D.2 Apply various art media, art mediums, technologies, and processes in the 

creation of allegorical, theme based, two- and three-dimensional works of art, using tools 

and technologies that are appropriate to the theme and goals. 

 1.3.8.D.3 Identify genres of art (including realism, abstract/nonobjective art, and 

conceptual art) within various contexts using appropriate art vocabulary, and solve hands-

on visual problems using a variety of genre styles. 

 1.3.8.D.4 Delineate the thematic content of multicultural artworks, and plan, design, and 

execute multiple solutions to challenging visual arts problems, expressing similar 

thematic content. 

 1.3.8.D.5 Examine the characteristics, thematic content, and symbolism found in works 

of art from diverse cultural and historical eras, and use these visual statements as 

inspiration for original artworks. 

 1.3.8.D.6 Synthesize the physical properties, processes, and techniques for visual 

communication in multiple art media (including digital media), and apply this knowledge 

to the creation of original artworks. 

 1.4.8.A.1 Generate observational and emotional responses to diverse culturally and 

historically specific works of dance, music, theatre, and visual art 

 1.4.8.A.2 Identify works of dance, music, theatre, and visual art that are used for 

utilitarian and non-utilitarian purposes 

 1.4.8.A.3 Distinguish among artistic styles, trends, and movements in dance, music, 
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theatre, and visual art within diverse cultures and historical eras. 

 1.4.8.A.4 Compare and contrast changes in the accepted meanings of known artworks 

over time, given shifts in societal norms, beliefs, or values. 

 1.4.8.A.5 Interpret symbolism and metaphors embedded in works of dance, music, 

theatre, and visual art. 

 1.4.8.A.6 Differentiate between “traditional” works of art and those that do not use 

conventional elements of style to express new ideas. 

 1.4.8.A.7 Analyze the form, function, craftsmanship, and originality of representative 

works of dance, music, theatre, and visual art. 

 1.4.8.B.1 Evaluate the effectiveness of a work of art by differentiating between the 

artist’s technical proficiency and the work’s content or form. 

 1.4.8.B.2 Differentiate among basic formal structures and technical proficiency of artists 

in works of dance, music, theatre, and visual art. 

 1.4.8.B.3 Compare and contrast examples of archetypal subject matter in works of art 

from diverse cultural contexts and historical eras by writing critical essays. 

 

Enduring Understandings: 

- Artist Statements help artists determine 

what the focus of their body of work 

will be 

- Critiquing is a way of checking if your 

artwork was successful or if it needs 

improvements 

- Artists combine all the foundations of 

art to create pieces of art that are 

successful 

- The critiquing process is integral for 

the success of an artist 

 

Essential Questions: 

- What is an artist statement and what is 

its purpose? 

- How do artists critique others/their own 

work? 

- How do artists combine the Elements 

of Art and Principles of Design to 

create interesting and innovative 

artwork? 

  

Knowledge: 

Students will know… 

- How to write an Artist Statement 

- How to interpret a famous artist’s Artist 

Statement 

- How to use the critiquing process on 

themselves and on others artwork 

- How to gather information gained from 

a critique and edit their work to correct 

any mistakes 

- How to use the foundations of art to 

create visually pleasing and artistically 

accurate art work. 

Skills: 

Students will be able to… 

-Create artwork that shows evidence of the 

Elements of Art as well as the Principles of 

Design 

-Identify works of famous artists and connect 

them to a possible Artist Statement 

-Recognize artists that push the boundaries of 

mediums, techniques, and concepts 

-Discuss the critiquing process and why it is 

integral to the growth of an artist 

-Discuss why Artist Statements are so valuable 

to the body of work of an artist. 

-Discover career options for artists 

 

 

* The bolded terms are action verbs that are 
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aligned with Bloom’s Taxonomy of Higher 

Level Thinking 
 

In this unit plan, the following 21st Century Life and Careers skills are addressed: 

Check ALL that apply – 

 

21
st
 Century Themes 

 Indicate whether these skills are: 

 E – encouraged 

 T – taught 

 A – assessed 

Career Ready Practices 

9.1 Personal Financial Literacy  E CRP1.    Act as a responsible and 

contributing citizen and employee. 

 Income and Careers  ETA CRP2.    Apply appropriate academic 

and technical skills. 

 Money Management   CRP3.    Attend to personal health 

and financial well-being. 

 Credit and Debt Management  ET CRP4.    Communicate clearly and 

effectively and with reason. 

 Planning, Saving, and Investing  E CRP5.    Consider the environmental, 

social and economic impacts of 

decisions. 

 Becoming a Critical Consumer  ETA CRP6.    Demonstrate creativity and 

innovation. 

 Civic Financial Responsibility   CRP7.    Employ valid and reliable 

research strategies. 

 Insuring and Protecting  ETA CRP8.    Utilize critical thinking to 

make sense of problems and 

persevere in solving them. 

9.2 Career Awareness, Exploration, and 

Preparation 

 ET CRP9.    Model integrity, ethical 

leadership and effective management. 

X Career Awareness   CRP10.  Plan education and career 

paths aligned to personal goals. 

X Career Exploration  ET CRP11.  Use technology to enhance 

productivity. 

X Career Preparation  E CRP12.  Work productively in teams 

while using cultural global 

competence. 

Interdisciplinary Connections 

The interdisciplinary component to this curriculum is suggested but not mandated. The following 

are some suggested activities and corresponding cross curricular standards that may be covered 

or referenced depending on the educator. 

 

ELA: 

 Writing Component 

o Twice a year, teachers can construct an age appropriate writing prompt that 

covers both our NJCCS 1.4 Visual Art Standards(Aesthetic Response and 

Critique Methodologies) and the grade levels correlated Common Core Standards. 



 

93 
 

The writing prompt will be decided by the teacher but some combination of the 

following standards should be addressed: 

 NJCCCS Visual Art 

 1.4.8.B.3 Compare and contrast examples of archetypal subject 

matter in works of art from diverse cultural contexts and historical 

eras by writing critical essays. 

 Common Core Writing Standards 

 CCSS.ELA-LITERACY.W.8.2.D Use precise language and 

domain-specific vocabulary to inform about or explain the topic. 

 CCSS.ELA-LITERACY.W.8.2.E Establish and maintain a formal 

style. 

 CCSS.ELA-LITERACY.W.8.2.F Provide a concluding statement 

or section that follows from and supports the information or 

explanation presented. 

 

 

Math: 

 Math and Art have a very personal relationship, whether it be fractions, measurements, 

ratios, or grids, Math can constantly be found in Art. The following are some grade level 

Common Core Math Standards that teachers may choose to incorporate into their Art 

instruction. 

o Common Core Math Standards 

 CCSS.MATH.CONTENT.8.G.A.1-Verify experimentally the properties of 

rotations, reflections, and translations 

 

 

Science: 

 Science can be incorporated into art lessons in a variety of ways. For example, when 

talking to students about nature drawing or trees, perhaps we can take a minute to discuss 

with students why some trees are green and others aren’t, or how trees help us survive. 

The following are a few of the Next Generation Science Standards(NGSS) for Science 

that may be included in art instruction: 

o NGSS Science 

 MS-LS2-2. Construct an explanation that predicts patterns of interactions 

among organisms across multiple ecosystems. 

Social Studies: 

 Social Studies and Art both lend themselves to a very symbiotic relationship. An art 

history component to an art lesson paves its way into a social studies teachable moment. 

Throughout instruction, teacher will be encouraged to be aware of, and incorporate, the 

NJCCCS standards for social studies. The following NJCCCs social studies standards 

may be reflected in an art lesson: 

o NJCCCS social studies 

 6.1.8.C.4.b Explain how major technological developments revolutionized 

land and water transportation, as well as the economy, in New Jersey and 

the nation. 

 6.1.8.C.4.c Analyze how technological innovations affected the status and 

http://www.corestandards.org/ELA-Literacy/W/8/2/d/
http://www.corestandards.org/ELA-Literacy/W/8/2/e/
http://www.corestandards.org/ELA-Literacy/W/8/2/f/
http://www.corestandards.org/Math/Content/8/G/A/1/
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social class of different groups of people, and explain the outcomes that 

resulted. 

 

 

Student Resources 

Primary Source  

Readings 

 

Secondary Source 

Readings 

 

Supporting Text pages  

Teacher Resources 

Online Resources- The following resources are selected to aid teachers in the quest for 

designing innovating and comprehensive lesson plans: 

 Art Babble 

o Art Babble.org 

 Art Babble is an online museum that provides countless resources for art 

educators. The searchable material can be found very easily, as well as 

biographies on a multitude of artists.     

 Art Education 2.0 

o Arted20.ning.com 

 Art Education 2.0 is a global resource for art educators. The website has a 

valuable wealth of ideas and artworks, as well as the opportunity to 

network with other art teachers across the globe. 

 The National Gallery of Art 

o http://www.nga.gov/content/ngaweb/education/teachers.html 

 The National Gallery of Art is an excellent resource for many different 

types of lessons, including those based in Art History. The National 

Gallery of Art offers a teachers page that has different plans and activities, 

videos, packets, and much more. 

 The Art Project powered by Google 

o https://www.google.com/culturalinstitute/project/art-project 

 The Art Project powered by Google features interior tours of seventeen 

world famous museums as well as virtual tour capabilities. The website 

allows teachers to explore works of art that are on display from many 

artists and works that are currently being displayed around the world. 

 World Digital Library 

o https://www.wdl.org/en/# 

 The World Digital Library is a great resource that offers texts, art, and 

timelines for regions all over the world. This resource will be great when 

aiming to touch on different cultures throughout the world. 

 Teacher Vision 

o https://www.teachervision.com/art/teacher-resources/6681.html 

 TeacherVision is a great lesson planning website that will help educators 

cultivate new and exciting lesson plans. The website has many different 

searchable options as well as detailed descriptions of how each project can 

http://www.nga.gov/content/ngaweb/education/teachers.html
https://www.google.com/culturalinstitute/project/art-project
https://www.wdl.org/en/
https://www.teachervision.com/art/teacher-resources/6681.html
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be successfully constructed. 

 KinderART! 

o http://www.kinderart.com/index.html 

 KinderART! Also is a great lesson planning website that will help 

educators cultivate new and exciting lesson plans. The website has many 

different searchable options as well as detailed descriptions of how each 

project can be successfully constructed. 

 

 

Stage 2 – Assessment Evidence 

Performance Task(s): 

Students will be assessed on their performance 

in the Art classroom. A student’s performance 

on required projects, as well as their ability to 

work creatively, collaboratively, and 

effectively. 

 

Other Evidence: 

 The Art Department will use any number of a  

variety of assessment strategies: 

Pre- Assessments: Pre-Assessments can be 

used when teachers are teaching students brand 

new information. Pre-Assessments will be an 

excellent way of testing a student’s prior 

knowledge on any given topic. 

Summative Assessments: Summative 

Assessments can be used in a variety of ways 

in the art classroom. Teachers can use 

summative assessments to assess students at 

the end of a unit, whether it be written, orally, 

or critique based. Teachers can also us a 

summative approach to the creation of a rubric 

designed for grading student artwork. 

Formative Assessments: Perhaps the most 

commonly used in the art classroom, formative 

assessments will be conducted regularly to 

gather data on the student’s reception of the 

concepts being taught. 

Self Assessments: In the art classroom, certain 

projects may lend themselves to the use of self-

assessment strategies where the students are 

able to assess themselves on the work they 

have completed. 

Peer Assessments: As the curriculum stretches 

http://www.kinderart.com/index.html
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into the realm of critiquing, peer assessments 

will be a large factor in the art classroom. 

Practice peer assessment techniques will 

increase the students’ ability to listen to other 

peers’ opinions as well as learn to formulate 

their own opinions in a polite and effective 

manner. 

 

Stage 3 – Learning Plan 

Instructional 

Strategies 

Descriptions 

Instructional materials and strategies will vary among the teachers in the 

Art Department. Our goal is to have all of our instruction cover the same 

overarching ideas and concepts, while retaining the beauty in our own 

unique teaching methods and approaches. As art educators we all have an 

insatiable passion for the art world and love to have each of our passions 

shine through to our individual teaching. The goal of this curriculum is to 

provide the art educators in our district with a clear cut layered approach to 

art education and a guide to the enduring understandings and essential 

questions that should be covered in each specific grade level. The enduring 

understandings and essential questions set the tone and theme for each 

grade level’s instruction, however a multitude of techniques, mediums, and 

artists will be covered in each grade level. Students will gain experience 

with new techniques as well as strengthen learned skills from prior grades. 

The overall theme for the instructional strategy of this curriculum is to 

have a clear cut structure to the content which will be taught, while 

allowing each individual teacher the freedom to insert their own unique 

passion into each lesson, project, and strategy. 

Suggested 

Learning 

Activities 

 Possible Projects: 

 

Potential Artists to be Covered: 

 On most occasions artists will be covered more than once during 

the course of the curriculum. Most of these Artists are extremely 

emotional and intellectual human beings and as the students’ grade 

level grows, a more in depth look at the artist will reveal new 

information and inspiration. In any case, these artists are merely a 

suggestion for artists to be covered, each teacher may select artists 

that are both on or off this list that they feel will best suit their 

planned curricula related instruction. 

o Pablo Picasso 

o Walt Disney 

o Vincent Van Gogh 

o Georges Seurat 

o Chuck Close 
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o Wassily Kandinsky 

o Georgia O’Keeffe 

o Leonardo Da Vinci 

o Michelangelo 

o Donatello 

o Salvatore Dali 

o Wayne Thiebaud 

o Frida Kahlo 

o Claude Monet 

o Piet Mondrian 

o Norman Rockwell 

o Andy Warhol 

o Paul Cezanne 

o Marc Chagall 

o Jackson Pollack 

o Gustav Klempt 

o Paul Klee 

o Edgar Degas 

o Other famous artists that each teacher may feel aid in 

the art history component to a given lesson 

 

 

Potential Mediums and Materials 

 When constructing this curriculum, it was decided not to break 

each unit into specific mandated mediums, under the notion that 

one project may be completed in a large range of mediums. Due to 

issues such a space, project housing, behavioral modifications, 

among others, some classes may not be able to use the same 

mediums as others. With that said, the following mediums and 

materials are suggested for this grade level with the understanding 

that as a student progresses through the art curriculum, one will 

gain a range of application techniques as well as a better 

understanding of the mediums. Mediums and materials will be 

repeated throughout most of the grade levels and as students grow 

in skill and maturity (i.e. 5
th

, 6
th

, 7th, 8th grades) more grade level 

appropriate and innovative mediums will be added to the suggested 

list. 

o Pencil 

o Crayons 

o Markers 

o Paper 

o Scissors 

o Glue 

o Tempera Paint 

o Acrylic Paint  

o Oil Pastels 
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o Clay 

o Cray Pas 

o Paper Mache 

o Plaster Wrap 

o Wire 

o Water Color Paint 

o Colored Pencils 

o Construction Paper 

o Various Craft Based Materials (Cotton balls, Popsicle 

Sticks, Paper Plates, Tissue Paper, etc) 

 

Modifications Special Education Students: (These are just suggested ideas to modify 

instruction.  All modifications and accommodations should be specific to 

each individual child’s IEP) 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 

English Language Learners: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Teacher will use visual aids as well as hands on demonstration to 

assist ESL students with instructed tasks and procedures. 

 In the case of a student that speaks little to no English, teacher will 

use translating techniques (student or adult) to help deliver 

appropriate instruction to the best of their abilities. 

 

 

Students at Risk of Failure: 

 Teacher will work individually or in small groups with any student 

who may have any difficulty with the tasks of the assignment 

 Teacher will interact with all students to make sure that there is a 

clear method of  communication 

 Students with IEP's will receive instruction as outlined in their 

particular plan 

 Appropriate disciplinary actions for unwarranted behaviors will be 

taken 

 Teacher will have a one on one meeting with either the student or 

parent to try and discover the root of the issue. (i.e. Lack of 
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motivation, disinterest, struggling to grasp material, etc) 

 Teacher will use differentiated instruction to try and reach a point 

of understanding with the student. 

 

 

Gifted Students: 

 Teacher will increase the rigor of the given assignment for any 

student that is excelling in the instructed activity. 

 Students who complete tasks quickly and effectively will aid the 

teacher in assisting peers who are having difficulties 

 Students who complete each assignment with ease will be able to 

self-assess their work and critique for areas of improvement and 

reflection. 

 

D indicates differentiation at the lesson level 

 

 

 


